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“Making music, in fact, is the very best way of learning about music.” 

—Richard Baker 

“Music does not exist until it is performed.” 

—Benjamin Britten 

"I hear (Tell me), I forget, 
I see (Show me), I remember, 

I do (Involve me), I understand!" 

—Chinese Proverb 

If your vision is for a year, plant wheat. 
If your vision is for ten years, plant trees. 

If your vision is for a lifetime, plant people.” 

—Chinese Proverb 

“Excellence is not an act, but a habit.” 

—Aristotle 

This music skills book is dedicated to Dr. Kenneth R. Raessler, my first music supervisor and sensei 
who saw hidden ability in a beginning teacher and patiently perfected it; to Dr. Joyce C. Wunderlich, my 
master’s degree professor who opened the doors to Orff-Schulwerk; and foremost to my wife Joanne for 
her never-ending patience and support. 

www.classroom-music.com 
Music education inservices and master classes are available. 

About the author: 
Dr. David Knauss taught inner-city K-12 general music for 3 decades, helped to develop an award-
winning music department and general music curriculum, led his students to relate to each other as 
family members and become outstanding musicians, and saw the community’s artist values change as 
the music program became the city’s icon.  Dr. Knauss now teaches undergraduate and graduate music 
education methods and master classes to classroom (general) music teachers and elementary teachers. 
 

David E. Knauss 
Ph. D. in Music Education 

Penn State University 
 

“In a lifelong search for my students’ learning limits, I only ever found my teaching limits!”  D. Knauss 

Copyright �  2002 by David E. Knauss 
Every print edition is a single printing revised with the latest research and advances in music education. 
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Classified Indices 190 

Project #1 “I Know an Old Lady” 1 

Project #2 “Are You Sleeping?” 7 

Project #3 “Bottle Pop Song” 12 

Project #4 “Instrumental Canon” 17 

Project #5 “Agalina Hagalina” 23 

Project #6 “Thunderstorm / Dinah” 29 

Project #7 “Vesper V” 33 

Project #8 “Down By the Bay” 39 

Project #9 “Three Jolly Fishermen” 44 

Project #10 “Little David” 49 

Project #11 “Hot Cross Buns” 54 

Project #12 “Major Scales” 59 

Project #13 “Lion Sleeps Tonight” 65 

Project #14 “Rondo” Vol. I 70 

Project #15 “Ode to Joy” 77 

Project #16 “Erie Canal” 84 

Project #17 “The Silver Birch” 90 

Project #18 “Way Down South” 95 

Project #19 “Sorry, Wynton!” 101 

Project #20 “African Aria” 107 

Project #21 “Heart Will Go On” 111 

Project #22 “Street Song” Vol. III 115 

Project #23 “Indonesian Bali” 121 

Project #24 “Improvi-Cussion” 126 

Project #25 “Homework Blues” 130 

Project #26 “Psalm 149:1-4” 137 

Project #27 “Macarena” 141 

Project #28 “12 Days of Christmas” 148 

Project #29 “The Melody Within” 152 

Project #30 “Grand Old Flag” 157 

Project #31 “Star Spangled Banner” 162 

Project #32 “Halle Hallelujah” 168 

Project #33 “Bolero” 173 

Project #34 “Told the Wild Geese” 177 

Project #35 “Macy’s Christmas” 181 

Project #36 “Allegro” Vol. II 185 
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About Ready-to-Use Classroom (General) Music 
Activities for Grades 3-5 

This practical resource is one of five books presenting a unique curriculum of active participation 

for classroom (general) music for elementary, middle level, and high school.  The curriculum is 

designed to help regular classroom teachers and music specialists successfully prepare and teach 

interesting, fun-packed music education lessons in a sequential, spiraling, and cyclical program.  The 

series includes the following specialized teaching texts, each tailored to the Music National Standards 

(Music Educators National Conference—MENC) and to the specific developmental needs at the 

particular level: 

Book 1:  Classroom (General) Music Activities for Sequential Rhythm and Tonal Skills 

Book 1A:  Rhythm and Tonal Flash Cards (Supplement to Book 1) 

Book 2:  Classroom (General) Music Activities for Grades K-2 

Book 3:  Classroom (General) Music Activities for Grades 3-5 

Book 4:  Classroom (General) Music Activities for Grades 6-12 

The primary objectives of these five books are: 

�  To develop strong steady beat skills and singing in tune skills 

�  To teach independent musicianship and performance skills to both individual students and 

ensembles 

�  To improvise / create melodies on pitched classroom instruments and keyboards 

�  To compose rhythmic and harmonic accompaniments 

�  To perform all music concepts (meter, mode, tempo, form, articulations, texture, dynamics, 

and timbre) 

�  To evaluate and describe music with an accurate music vocabulary 

�  To compare music to the discipline of other arts 

�  To explore the music of other cultures and eras 

�  To provide opportunities for aesthetic music experiences to occur 

�  To provide opportunities for the integration of music with other subject areas (language arts, 

math, social studies, science, art, computer skills, and technology) 

Basic Equipment: 

Much of the Grades 3-5 curriculum can be accomplished with standard, basic classroom music 

instruments. 
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Unpitched Classroom Percussion: 

Membranes:  Hand Drums, Tambourines, Bongos, Hand-Held Congas 

Woods:  Claves, Rhythm Sticks, Lummi Sticks, Wood Blocks, Tone Blocks, Maracas, Guiros, 

Castanets, Sand Blocks 

Metals:  Finger Cymbals, Sleigh Bells, Triangles, Cow Bells 

In the absence of formal instruments, pots and pans, table tops, various wood and metal cabinets, 

various plastic tubs, cardboard containers, and hand-made, home-made instruments may be used. 

Pitched Instruments: 

Soprano Recorders, Resonator Bells, Step Bells, One-Octave Xylophones, Autoharps, and many 

students have their own Casio Keyboards which they could bring to school, and Acoustic Piano.  

Flutophones are not recommended as their intonation is very inaccurate. 

Enrichment Equipment: 

Unpitched Percussion: 

Snare Drum (with sticks and brushes), Tenor Drum, Cymbal on stand, Conga Drums (pair), Roto 

Toms, Temple Blocks, Agogo Bells, Cabasa, Vibraslap, Chinese Gong, Rain Stick, Talking 

Drum, Ratchet, Tic-Toc Block, Flexi-Tone, Bass Drum, Bird Call, Chime Tree, Bell Tree, 

Rattles, and Log Drums 

Pitched Instruments: 

Soprano, Alto, and Tenor Recorders, Slide Whistle, Siren, Timpani (3 or 4), Midi / Digital 

Keyboards, and Guitars 

Orff Instruments—Bass, Alto, and Soprano Xylophones, Bass, Alto, and Soprano 

Metallophones, Alto and Soprano Glockenspiels, and Bass Bars 

Inclusion / Mainstreamed Students: 

Each skill and activity can be adapted to its fundamental, basic level for challenged students, 

while at the same time, may be extended into complex levels for gifted students. 

Life-Long Learners: 

This sequential music curriculum invites students and adult learners alike, through active 

participation, to become independent musicians, thereby enabling them to be life-long music makers, 

instead of music spectators only. 
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K-12 Classroom Music Overview 

Understanding the Scope and Sequence of Music Education 
Curriculum Writing 

PHILOSOPHY  WHY:  Aesthetic vs. Utilitarian: 
(music for its own artistic sake or music as a vehicle for learning 
other subjects) 
WHO:  Everyone—all students have music potential (aptitude), 
which can be increased up to about age 9 
HOW:  Active Participation—developing every student’s 
achievement level up to his or her music aptitude 
WHEN:  Music for every grade K-12 
WHAT:  Objectives (Enabling Behaviors), Materials, Procedures 
and Activities, Corrective / Extension Activities, and Assessments. 
Philosophy will shape the vision / focus of the Planned Course. 

PLANNED COURSE This document is an overview of an entire curriculum per grade 
level or grade area.  It is as long as the unit of time music classes 
are scheduled for instruction; anything from 6-9 weeks to an entire 
year.  It encompasses all the 9 Content Standards and their 
delineated Achievement Standards and Assessments listed in the 
Music National Standards (available through MENC).  The Planned 
Course (Scope and Sequence document) will determine the content 
and quality of the Unit / Lesson Plans. 

UNIT / LESSON PLAN This is the Planned Course document written in detailed lessons  
and / or units.  A unit / lesson plan covers time lengths of one class 
(a daily lesson plan) or several classes in sequence (a unit lesson 
plan).  These documents are user-friendly containing Objectives 
(Enabling Behaviors), Materials, Procedure and Activities, 
Corrective / Extension Activities, and Assessments. 

TEACHING AND CLASSROOM MANAGEMENT SKILLS  A repertoire of well-practiced 
teaching skills and classroom management strategies is needed to 
execute the Unit / Lesson Plan with high-level competency.  As a 
professionally employed teacher, it may require 5 or more years 
under the mentoring supervision of a department head to achieve 
master teacher competencies.  It may also require 5 or more years of 
teaching to become aware of the larger picture of all the facets of 
music education curriculum, delivery skills, and classroom 
management. 

See the Intermediate 
Classroom Music 

Scope and Sequence 

See Book 3:  Grades 
3-5 

See Performing 
Classroom Music and 

Classroom Management 
Strategies 
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Scope and Sequence of a Music Education Curriculum 

ELEMENTARY  Preschool and Kindergarten:   Focus on 2 goals:  steady beat and singing in 
tune.  Plan many varied rhythm and tonal skill activities for these 2 goals.  For 
rhythm skills, teach steady beat first before rhythm patterns (Rhythm Cards 
with Tometics or Gordon’s Rhythm Syllables).  For tonal skills, develop many 
echo / call & response activities for singing in tune (Kodály Syllable System).  
For music concepts, plan activities related to steady beats and singing in tune.  
Extend into other music concepts as kindergartners become competent in 
these 2 fundamental skills.  Perform everything through movement 
(Dalcroze).  (Bloom’s Taxonomy:  Discrimination Learning in the 3 lower 
levels of Knowledge, Comprehension, and Application, with simple 
excursions into Inference Learning in the 3 upper levels of Analysis, 
Synthesis, and Evaluation) 

Primary Grades 1-2:  Establish a sequence of rhythm and tonal skills and 
reading rhythm and tonal patterns (Rhythm cards / Tometics or Gordon, and 
Kodály), beginning with the easiest presented in kindergarten.  Teach and 
perform the music concepts in isolation, beginning with large contrasts first, 
and then narrowing to less obvious ones.  (Example:  teach presto and largo 
before allegro and andante.)  Perform everything through movement 
(Dalcroze).  Provide many performing and creating experiences (Pre-Orff-
Schulwerk).  (Bloom’s Taxonomy:  Discrimination Learning in the 3 lower 
levels of Knowledge, Comprehension, and Application, with simple 
excursions into Inference Learning in the 3 upper levels of Analysis, 
Synthesis, and Evaluation) 

Intermediate Grades 3-5 (6):  Continue the sequence of rhythm and tonal 
skills and reading rhythm and tonal patterns.  Teach and perform all music 
concepts in any combinations.  Teach whole-class performance skills so the 
students develop performance listening.  Provide many creating experiences.  
Teach soprano and alto recorders, among all the classroom instruments (Orff-
Schulwerk).  Perform everything through movement (Dalcroze).  (Bloom’s 
Taxonomy:  more complex Discrimination Learning in the 3 lower levels 
of Knowledge, Comprehension, and Application, with more complex 
excursions into Inference Learning in the 3 upper levels of Analysis, 
Synthesis, and Evaluation) 

MIDDLE LEVEL Provide a continuous curriculum of creating, manipulating, and hands-on 
experiences (Orff-Schulwerk).  Avoid instruction in which the students mostly 
sit in seats wherein music appreciation and / or music history is taught.  Teach 
soprano, alto, tenor, and bass recorders, along with guitar and electronic 
keyboard labs.  (Bloom’s Taxonomy:  mostly Inference Learning in the 3 
upper levels of Analysis, Synthesis, and Evaluation) 

HIGH SCHOOL Provide music experiences at the highest possible competence levels 
according to the students’ abilities.  This level is appropriate for music 
appreciation and / or music history classes only if the students are well skilled 
in all rhythm and tonal skills and music concepts.  (Bloom’s Taxonomy:  all 
lower and upper levels of Knowledge, Comprehension, Application, 
Analysis, Synthesis, and Evaluation) 

See Books 1 & 1A: 
Sequential Rhythm 
& Tonal Skills, and 

Flash Cards 

See Book 2:  Grades 
K-2 

See Book 3:  Grades 
3-5 

See Book 4:  Grades 
6-12 
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Performing Classroom Music 
1. Echo activities (continuous back and forth between teacher and students) are performed with an 

uninterrupted pulse and within the parameters of balanced phrase lengths: 
A. Rhythmic (speaking, performing body percussion) 
B. Melodic (singing motives, phrases, whole songs) 
C. Instrumental (playing melodic, pitched or non-pitched percussion) 

2. All songs are sung in tune independently (without any external help) by the SS as perfectly as 
possible:  a cappella.  Piano, keyboard, or guitar chordal accompaniments are an enhancement to 
the singing, not a cover up or crutch. 

3. When teaching a melodic motive or phrase, use spatial hand level movements and Kodály (Curwen) 
hand signs to enhance tonal accuracy. 

4. Be absolutely certain of the tempo and intonation before starting a song or activity. 

5. Use a specific action command ("ready sing, move, clap," etc.), not just a general "go."  For singing, 
the command must vocally approximate the beginning melodic phrase of the song.  For rhythm, 
speak percussively. 

6. Entire instrumental arrangements or accompaniments using classroom instruments are first performed 
vocally by the students using words, neutral syllables, solfege syllables, note names, numbers, or 
rhythm syllables before transferring to playing. 

7. When SS falter at a given task, the T automatically assumes the fault, and must think backwards to 
discern what pedagogical step(s) was missed.  Successful teaching is the act of thinking backwards 
and forwards simultaneously, with a constant analysis of the present. 

8. Always teach motions (body percussion or dramatic movements) with the songs.  All movements, 
except for interpretive, are performed strictly on the beat. 

9. Complimenting a student who is performing correctly will encourage other SS to copy that student 
more accurately than copying the teacher. 

10. Use any excuse under the sun for having the SS repeat an activity to achieve a higher level of 
musicianship, even when it is just for the repetition of excellence. 

11. Music class is not just executing an activity or lesson for a certain space of time, but it is a master 
artist (you) teaching developing artists how to express their inner artistry. 

12. A music teacher's job is to put him / herself eventually "out of business" by training SS to teach 
themselves successfully and to exhibit a high level of musicianship. 

13. Any and every activity within your classroom music “realm” should be executed with performance 
quality.  An observer entering at any time should be able to witness a "performance" worthy of an 
audience. 

14. Whenever an activity is less than acceptable quality, ask the SS how they can improve it.  They 
usually will tell you with surprising accuracy.  Instruct them to do it again with their suggested 
improvements. 

 

When highly effective classroom music practices and management are in place, music advocacy will 
occur.  Administrators, school boards, and community will listen if your product is superior. 



 -ix- 

Grades K-4 National Standards 
The National Content Standards and Achievement Standards incorporated within each unit are as follows.  These standards 
are inclusive of the project’s introductory singing activities, the large group instruction activities, the SS independent work 

activities, the SS performances, and the large-group, small-group, and individual evaluations.  (Some Achievement 
Standards, such as those regarding reading choral, band, or orchestral literature, and choral, band, or orchestral performance 

competencies, are not applicable to Classroom Music.) 
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1a X X X X X X X X X X X X X X X X X X X  X X X  X X X X X X X X  X 

1b X X X X X X X X X X X X X  X X X X   X X X  X X X X X X X X  X 

1c X X X X X  X X X X X X X X X X X X X    X  X X X  X X X X X  X 

1d  X X X X  X X     X X  X  X X   X X  X X X X X X X X  X 

1e X X X X X X X X X X X X X   X X X X  X X X  X X X X X X X X  X 

2a X X X X X X X X X  X X X X X X X X X  X X X X X X X X   X X X X 

2b X X X X X X X X X X X X X X X X X X X X X X X X X X X X   X X X X 

2c X X X X X X X  X X X X X X X X X X X X X X X X X  X X X   X X X X 

2d  X X X X X X X X X X X X X X X X X X X X X X X X  X X X   X X X X 

2e X X X X X X X X X X X X X X X X X X X X X X X X X X X X   X X X X 

2f X X X X X X X X  X X X X X X X X X X X  X X X X X X X   X X X X 

3a        X          X  X   X X           

3b        X  X       X X  X   X X          X 

3c        X  X       X X  X   X X           

3d        X  X       X X  X   X X          X 

4a X     X   X        X X  X    X    X      X 

4b        X X X       X X  X   X X    X      X 

4c X     X  X X X       X X  X   X X    X      X 

5a X X X X X X X X X X X X X X X X X X X X X X X X X X X X X  X X X X 

5b X X X X X X X X X  X X X X X X X X X X X X X X X  X X X X  X X X X 

5c X X  X X X X X X X X X X X X X X X X X X X X X X  X X X X  X X X X 

5d        X  X X      X X  X   X X           

6a X X X X X X X X X X X  X X X X X X X X X X X X X  X X X X X X X X X 

6b X X X X X X X X X X X X X  X X X X X X X  X X X X X X X X X X X X 

6c X X X X X X X X X X  X X X X X X X X X X X X X X  X X X X X X X X X 

6d X X X X X X X  X  X X X X X X X X X X X  X X X X  X X X X X X X X 

6e X X X X X X X X X X X X X  X X X X X X   X X X X  X X X X X X X X 

7a X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X 

7b X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X 

8a  X X    X X X   X X X  X  X X      X     X     

8b             X  X X X X       X     X     

9a  X X X   X   X   X  X X X  X X  X X  X  X   X X X X  

9b X X X    X  X X  X X X X X X  X X  X X  X  X   X X X X  

9c  X X    X  X X  X X  X X X   X X      X   X  X X  

9d  X X    X  X X     X X X  X X          X  X X  

9e  X X  X X X X X X X X X X X X X X X X X  X X X X  X   X X X X X 

 
Begin every class with performing rhythmic patterns and singing melodic patterns applicable to that day’s music activities or 

songs, much like physical education classes and sports practices begin with calisthenics and isolated skill drills. 
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Grades 5-8 National Standards 
The National Content Standards and Achievement Standards incorporated within each unit are as 

follows.  These standards are inclusive of the project’s introductory singing activities, the large group 
instruction activities, the SS independent work activities, the SS performances, and the large-group, 
small-group, and individual evaluations.  (Some Achievement Standards, such as those regarding 

reading choral, band, or orchestral literature, and choral, band, or orchestral performance competencies, 
are not applicable to Classroom Music.) 
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1a X X X X X X X X X X X X X X X X X X X  X X X  X X X X X X X X  X 

1b X X X X X X X X X X X X X X X X X X   X  X  X X X X X X X X  X 

1c X X X X X X X X X X X X X X X X X X X   X X  X X  X X X X X X  X 

1d  X X X X  X X     X   X  X X   X X   X         

1e        X    X X  X X X X       X X X X X X X X  X 

2a X X X X X X X X X X X X X X X X X X X X X X X X X X X X   X X X X 

2b  X X X X X X X X X X  X X X X X X X X X X X X X X X X   X X X X 

2c X X X X X X X X X X X X X X X X X X X X X X X X X X X X   X X X X 

2d  X X X X  X X X  X X X X X X X X X  X X X X X X X X   X X X X 

2e  X X X X X X X X X X  X X X X X X X X X X X X X X X X   X X X X 

3a     X   X  X  X     X X  X   X X          X 

3b        X    X     X X  X   X X          X 

3c        X         X X  X   X X           

4a          X       X X  X   X X          X 

4b X     X   X X  X X  X X X X  X   X X    X      X 

4c X       X X X  X X  X X X X  X   X X    X      X 

5a X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X 

5b X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X 

5c X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X 

5d        X X X  X   X  X X  X   X X           

5e     X X  X X  X X X X X X X X   X X X X X X X  X  X  X X  

6a X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X 

6b  X X X X X X X X X X X X X X X X X X X X X X X X  X X X X X X X X X 

6c X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X 

7a X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X 

7b X X X X X X X X X X X  X X X X X X X X X X X X X  X X X X X X X X X 

8a  X     X  X X X X X  X  X X X X X    X  X   X     

8b  X     X    X  X X X     X     X     X     

9a X X X X X X X X X  X X X  X X X X X X   X  X  X   X X X X  

9b  X X    X   X X X X X X X X X X X   X  X  X   X X X X  

9c  X     X  X  X    X  X  X X            X X  
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I. Vocal Performance Skills 

Grades 3-5 Classroom Music Scope and Sequence 

G. Chordal Harmony 
Project #22 

1. Singing tonal syllables and note letter names in proper voice leading and harmonic 
progression using I, IV, and V chords—step 5 for singing harmony 

C. Call and Response 
Project #8 

1. Singing a second part that echoes the first, while the first part holds a long note that 
harmonizes with the second—step 1 in the process of learning to sing harmony 

B. Unison 
Projects #1, 4, 5, 9, 10, 11, 12, 
13, 15, 16, 17, 18, 27, 30, 31, 

32, 34 

1. Singing unison melodies in tune with a steady tempo and consistent meter 
2. Singing unison melodies with tonal syllables and Kodály hand signs, and with text 
2. Singing unison melodies in forms such as binary, ternary, A-A-B-A, rondo, etc. 

A. Chant 
Projects #9, 10, 18, 20, 25, 35 

1. Chanting rhythm syllables and text in duple, triple, and mixed meters 
2. Performing rhythm ensembles in forms such as ternary and rondo 
3. Transferring to body percussion, unpitched percussion, and pitched percussion 
4. Creating "complimentary rhythms" and orchestrate with unpitched and pitched 

percussion 

D. Partner Songs 
Project #3 

1. Singing 2 or more independent melodies simultaneously that create harmony due to 
the harmonic progressions of each being identical—step 2 for singing harmony 

E. Canon 
Projects #2, 4, 16, 26, 29 

1. Singing a second part that echoes the first, while the first part holds a long note that 
harmonizes with the second—step 3 for singing harmony 

F. Polyphony 
Project #29 

1. Singing a second part that harmonizes with the first mostly using consonant 
intervals on strong beats—step 4 for singing harmony 
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II. Kinesthetic Performance Skills 

B. Choreography 
Projects #30, 35 

1. Performing steady beat and other rhythms with choreographed movements 

A. Body Percussion 
Projects #6, 17, 18, 25 

1. Performing rhythms with snaps, claps, patschen (patting thighs), and stamps 

D. Free Interpretation 
Projects #30, 35 

1. Performing phrase lengths, melodic contour, and melodic tension and release with 
free, interpretative movements 

C. Folk Dance 
(Continuous) 

1. Performing national and international folk dances sequenced from easy to difficult.  
(See Books in Classified Indices for Phyllis Weikart:  Teaching movement & 
dance: A sequential approach to rhythmic movement.) 
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D. Multi -Rhythmic / 
Multi-Metric  

Projects #20, 27, 33 

1. Performing unpitched classroom percussion instruments with simultaneous and / or 
sequenced duple and triple meters and rhythm patterns 

C. Triple Meter  
Projects #9, 18 

1. Performing unpitched classroom percussion instruments in various ways to 
demonstrate the feel of triple meter 

B. Duple Meter 
Projects #6, 9, 10, 18, 24, 35 

1. Performing unpitched classroom percussion instruments in various ways to 
demonstrate the feel of duple meter 

A. Percussion for 
Dramatizing Text 

Projects #1, 6, 9, 18, 20, 28, 34 

1. Performing unpitched classroom percussion instruments to dramatize the meanings 
or perceived feelings of specific words within songs 

2. Performing unpitched classroom percussion instruments on selected beats or 
rhythmic patterns of specific words within songs 

III. Rhythmic (Classroom Percussion) 
Performance Skills 
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 IV. Melodic and Harmonic (Barred 

Instrument) Performance Skills 

H. Modal 
Projects #2, 4, 16, 17, 35 

1. Playing melodies and harmonies consisting of the Ionian, Dorian, Phrygian, 
Lydian, Mixolydian, and Aeolian modes. 

D. 2 Chords (I and V) 
Project #16 

1. Playing harmony consisting of 2 chords, the Tonic (I or I) and the Dominant (V). 

E. 2 Chords (I and IV) 
Project #19 

1. Playing harmony consisting of 2 chords, the Tonic (I or i) and the Subdominant 
(IV). 

F. 3 Chords (I, IV, & V ) 
Projects #5, 22, 25, 28 

1. Playing harmony consisting of 3 chords, the Tonic (I or i), the Subdominant (IV), 
and the Dominant (V) or Dominant Seventh (V7). 

G. Many Chords 
Projects #7, 15, 16, 31 

1. Playing harmony consisting of many chords, such as:  Tonic (I, i), Subdominant 
(IV, iv), Dominant Seventh (V, v, V7), Mediant (III, iii), and Submediant (iv). 

C. Borduns / 1 Chord (I) 
Projects #2, 8, 10, 23, 34 

1. Playing harmony consisting of borduns (p. 41) or one-chord, the Tonic (I or i). 

B. Polyphony 
Project #14 

1. Playing antecedent and consequent-phrased melodies and melodic ostinatos to 
create harmony. 

A. Canon 
Projects #2, 4, 26 

1. Playing melody and harmony in 2 to 8-part canons. 
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V. Recorder Performance Skills 

B. Alto Recorder 
Projects #13, 15, 34 

1. Performing alto recorder notes A, B, C, D, E, F#, and G in the lower register. 

A. Soprano Recorder 
Projects #2, 11, 13, 15, 21, 23, 

34 

1. Performing soprano recorder notes C, D, E, F, F#, G, A, Bb, B, C', and D' in the 
lower register. 

D. Sopranino Recorder 
Project #22 

1. Performing sopranino recorder notes A, B, C, D, E, F, A’, B’, and C’ from the 
“Street Song.”  (Plays the same as the alto recorder only an octave higher.) 

C. Tenor Recorder 
Projects #13, 15, 21, 34 

1. Performing tenor recorder notes C, D, E, F, F#, G, A, Bb, B, C', and D' in the lower 
register.  (Plays the same as the soprano only an octave lower.) 
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VI. Improvisation Performance Skills 

A. Rhythmic 
Project #10, 34 

1. Improvising unpitched percussion accompaniment(s) using "complimentary" 
rhythms, or free rhythms. 

C. Harmonic 
Projects #8, 23 

1. Improvising bordun accompaniments. 

B. Melodic 
Projects #8, 23, 24 

1. Improvising call and responses, antecedent and consequent phrases (a melodic 
period), and anhemipentatonic and hemipentatonic melodies. 
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VII. Classical Music / Stylistic Performance 
Skills 

A. Style and Era 
Projects #2, 7, 15, 16, 17, 19, 

20, 23, 25, 27, 30, 31, 33 

1. Performing, describing, and evaluating styles and eras, such as folk, nationalistic, 
jazz, Indonesian, rap, boogie, Latin, symphonic, choral, African, Baroque, 
Classical, and Romantic. 

2. Style—Music elements (meter, rhythm, tempo, melody, harmony, modality, 
texture, dynamics, articulation, timbre, and form), treated in different methods by 
composers, create style. 

3. Era—General designed periods of time, cultures, and styles (Middle Ages / 
Medieval, Renaissance, Baroque, Classical, Romantic, and Twentieth Century / 
Modernism, Oriental, Western, Impressionism, Swing, Jazz, Blue Grass, Rock, 
etc.) have general common treatments of the music elements. 

VIII. Listening, Describing, and Evaluating 
Skills 

B. Describing and 
Evaluating 
All Projects 

1. Listening, describing, and evaluating all activities using musical reasons and music 
vocabulary words by completing the review at the end of each project. 

A. Listening 
Projects #2, 3, 7, 15, 17, 19, 20, 

27 

1. Listening, describing, and evaluating recorded selections, such as symphonic, 
choral, jazz, African, Latin, and Romantic. 
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IX. Music Theory Comprehension Skills 

B. Modes 
Project #4 

1. Learning how to describe and play the Dorian, Phrygian, Lydian, Mixolydian, and 
Aeolian modes, including an introduction to the Locrian mode. 

A. Scales 
Projects #4, 12, 16, 23, 31 

1. Learning how to find a major scale (Ionian mode) on any tonal center using the 
pattern W—W—H—W—W—W—H. 

D. Harmonic 
Progressions 

Projects #16, 22, 31 

1. Learning how certain chords can function as harmonic accompaniment to certain 
melodic places to create consonant tonal relationships. 

2. Learning how chords follow each other to form pleasing harmonic progressions. 

C. Chords / Triads 
Projects #12, 16, 31 

1. Learning how to name and build chords / triads on each major scale note.  Root 
notes are Roman Numerals and scale notes are Arabic numbers. 

2. Upper case Roman Numerals denote major chords and small Roman Numerals 
denote minor chords. 

3. Tonic (I) = 1, 3, 5 Tonic Seventh (I7) = 1, 3, 5, b7 
Supertonic (ii) = 2, 4, 6 Supertonic Seventh (II7) = 2, #4, 6, 1’ 
Mediant (iii) = 3, 5, 7 
Subdominant (IV) = 4, 6, 1' Subdominant Seventh (IV7) = 4, 6, 1’, b3’ 
Dominant (V) = 5, 7, 2' 
Dominant Seventh (V7) = 5, 7, 2', 4' 
Submediant (vi) = 6, 1', 3' 
Leading Tone (viio) = 7, 2', 4' (The superscript "O" is the designation for a 
diminished chord; i.e., a minor chord with a diminished 5th interval.) 
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Etc. 
X. Enrichments and Extensions 

B. Extensions Unlimited 
Projects beyond #35 

(Only the sky and your imagination are the limits on ideas for extending the music 
concepts activities.) 

A. Enrichments 
All Projects 

Each project can be extended beyond its present achievement goals to provide more 
complex artistic and skill challenges. 
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How to Use These Curriculum Units 
Overall Classroom Procedure: 

1. State the goals, objectives, and activities for the class, and if possible, demonstrate the best of the activities for 
the SS.  The best pacing for the elementary primary student is a half hour class held at least twice a week (1 
class every day is optimal). 

2. Begin every class with T / SS echoing of rhythmic and melodic patterns applicable to that day’s activities or 
with singing a favorite song with movements or a folk dance, much like physical education classes and sports 
practices begin with calisthenics and isolated skill drills.  (See Books 1 and 1A:  Sequenced Rhythm and Tonal 
Skills.) 

3. Know in detail what music skills and information are familiar to the SS.  Know in detail every skill and element 
of information the SS need to know within each class.  Begin each class with something familiar and fun from 
the class before.  From the familiar, evolve into something new.  End the class with a review either by 
questions and answers (least preferred), or by performing, creating, or improvising (most preferred) using 
newly learned material. 

The Curriculum Units: 

1. Throughout these units T is the abbreviation for “teacher” and SS is for “student” or “students.” 

2. There are 2 lesson plan formats for planning a music class.  (See the Daily Lesson Plan pages.)  An 
intermediate music class is centered mainly on performance skills that demonstrate an active understanding of 
the music concepts in combinations. 

3. Within each unit, there are various levels of complexity and intricacy of performance skills.   

Grade 3 learns best with the least complex and easiest performance skills.  Challenge and increase their skills 
whenever their present status becomes easy. 

Grade 4 learns best with medium complex and moderate performance skills.  Challenge and increase their 
skills whenever their present status becomes easy. 

Grade 5 is able to achieve the most complex and highest-level performance skills.  (Only what you think they 
cannot do will be their limitations.) 

In any grade level, music precision and artistry is foremost.  Be persistent! 

5. Enrichment: 
Correctives:  Know the entry level skills of your SS.  This will guide the adaptation of any unit as necessary 
by substituting easier skills and information, as the SS require. 

Extensions:  Elaborate and enlarge any unit by requiring more difficult music tasks. 

6. Plan various Evaluation / Assessment review activities that are more performance, creative, and improvisation 
oriented than verbal question and answers.  The goal of assessing the SS accomplishments is not to discern 
how much they can tell the T “about” the music, but how much the SS can “perform” and “demonstrate” the 
music.  Yet be cautioned not to neglect building a music vocabulary into the SS so that they can adequately 
describe the internal workings of music. 

7. It is hoped these curriculum activities will spark the T’s creativity to create many more similar units.  Only then 
has the curriculum been successful in enlarging the SS independent musicianship skills as well as the T’s 
teaching ability and curriculum writing skills. 
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Daily Lesson Plan 

Class / Grade Level_____________________________Date______________ 

I. Sequential Rhythm and Tonal Skills (Book 1):  (first 5-10 minutes) 

Sing a Song (song title, book & page #)_____________________________________________________ 

______________________________________________________________________________ 

Aural Rhythm Skills  (list the skill level)___________________________________________________ 

Class Progress (circle one): Introduce skill Review skill Competency attained 

Aural Tonal Skills  (list the skill level)_____________________________________________________ 

Class Progress (circle one): Introduce skill Review skill Competency attained 

Reading Rhythm / Tonal Notation (list the skill level)_______________________________________ 

Class Progress (circle one): Introduce skill Review skill Competency attained 

II. Unit # and Title or Music Concept:  (majority of class time) 

______________________________________________________________________________ 

Class Progress (circle one): Teacher-led large group instruction Independent student work 

III. Review / Evaluation Activities:  (last 5 minutes) 

______________________________________________________________________________ 

(Circle one): Group or individual performance activity Group discussion Written evaluation 

IV. Teacher’s Notes: 
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Daily Lesson Plan 
I. Instructional Objective(s): 

 

 

 

 

II. Materials : 

 

 

 

 

III. Procedure(s): 

 

 

 

 

IV. Enrichment : 

Correctives:   

 

 

 

Extensions:   

 

 

 

V. Evaluation / Assessment: 
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Project #1 
Activities are presented as suggestions to serve as catalysts to “spark” more creative ideas from the T and SS in the process of 

teaching and learning. 

Primary Concepts: Tempo, Timbre, Dynamics, and Style 

Enabling Behaviors: The SS will be able to listen, sing / chant, move, play / perform, create / 
improvise, read / notate, and describe / evaluate various music elements. 

Materials: Activities: 

“I Know an Old Lady” Learn to sing this song.  Use plenty of dramatic vocal expression to  
(Folk Song) exaggerate the comic nature of the song.  Have the SS choose various  
 classroom percussion instruments to portray key words in each of the  
 verses.  Some suggestions are as follows.  Allow the SS to experiment  
 with various sound sources to decide which to use.  Sing the song with  
 playing the instruments; however, do not sing on the chosen instrumental  
 words. 

Verse 1: “Lady” = Claves—like rattling bones 
 “Fly” = Flexitone—to imitate buzzing pitches and a fly’s flight 
 “Why” = Slide Whistle—played up and down 
 “Die” = Bass Drum—a sudden accent 

Verse 2: (Same as before, and add these words:) 
 “Spider” = Cabasa—hand-made type with netting and beads over a  
  gourd 
 “Wriggled, wiggled, and tickled inside her” = a small Rain Stick 

Verse 3: (Same as before, and add these words:) 
 “Bird” = Plastic Bird Call—from a regular 5 and 10 cents store 
 “Absurd” = Vibraslap 

Verse 4: (Same as before, and add these words:) 
 “Cat” = Human Voice—imitating a cat meow 
 “That” = Hand Drum—one sharp rap 

Verse 5: (Same as before, and add these words:) 
 “Dog” = ??? 
 “Hog” = ??? 

Verse 6: (Same as before, and add these words:) 
 “Goat” = ??? 
 “Throat” = ??? 

Verse 7: (Same as before, and add these words:) 
 “Cow” = ??? 
 “How” = ??? 
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Verse 8: (Same as before, and add these words:) 
 “Horse” = ??? 
 “Dead” = ??? 
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Evaluation / Assessment: 

The T will observe the SS performances of the specific activities.  The SS will complete a written 
description of the music concepts used in the performance of “I Know an Old Lady” using appropriate 
music vocabulary and terminology. 
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Name_________________________________________  Total Score________ 

“I Know an Old Lady” Review 
Directions:  Complete 1 or 2 sentences describing how the following music elements were used in “I 
Know an Old Lady.”  Each description is graded on a five-point rubric scale: 

5 = Excellent 4 = Few inaccuracies 3 = Half and half 2 = Many inaccuracies 1 = All inaccurate 

1. Rhythm___________________________________________ 

________________________________________________________ 

2. Meter_____________________________________________ 

________________________________________________________ 

3. Melody ___________________________________________ 

________________________________________________________ 

4. Harmony__________________________________________ 

________________________________________________________ 

5. Tempo____________________________________________ 

________________________________________________________ 

6. Texture ___________________________________________ 

________________________________________________________ 

7. Mode_____________________________________________ 

________________________________________________________ 

8. Dynamics _________________________________________ 

________________________________________________________ 
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9. Articulation________________________________________ 

________________________________________________________ 

10. Timbre___________________________________________ 

________________________________________________________ 

11. Form ____________________________________________ 

________________________________________________________ 

12. Style ____________________________________________ 

________________________________________________________ 

13. Era______________________________________________ 

________________________________________________________ 

14. Composer(s) ______________________________________ 

________________________________________________________ 

15. Your Personal Opinion.  What did you like / dislike about 

this music?  Why?  (Please describe using musical reasons and music 

vocabulary words.)________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 
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Project #2 
Activities are presented as suggestions to serve as catalysts to “spark” more creative ideas from the T and SS in the process of 

teaching and learning. 

Primary Concepts: Texture, Mode, Timbre, and Style and Era 

Enabling Behaviors: The SS will be able to listen, sing / chant, move, play / perform, create / 
improvise, read / notate, and describe / evaluate various music elements. 

Materials: Activities: 

“Are You Sleeping? Review singing in unison and as a round.  (See Book 2:  Grades K-2,  
Heritage Songster, pp. xxv and 82.)  Review singing and playing this song in various textures  
p. 15 and modes.  (See Book 2:  Grades K-2, pp. 75 and 117.)  Practice playing  
 “Are You Sleeping?” in a 4-part canon in the Aeolian minor and Dorian  
 modes. 

Orff instruments or Teach the following Orff arrangement and perform 2 ways:  a unison  
Resonator bells or melody and in a 4-part canon.  If Orff instruments are not available, the  
Electronic keyboards different parts can be performed on the following ranges of a keyboard(s).   
 Choose a heavy bell sound for the metallophones and a light bell sound for  
 the glockenspiels. 

 SG = within the very high C’’ octave 
 SX, SM, and AG = within the high C’ octave 
 AX and AM = within the middle C octave 
 BX and BM = within the low C octave 

 

 For the unison performance of the melody, use the soprano recorders and /  
 or soprano xylophones to play the single melody.  For the 4-part canonic  
 performance, use soprano and alto xylophones.  If xylophones are not  
 available, choose a xylophone or marimba sound on several keyboards.   
 These sound substitutions can be used for this entire curriculum.  For the  
 timpani sound, choose a low pitched percussion sound and play at the bass  
 end of the keyboard. 

(2 octaves higher) 
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Mahler:  Symphony No. 1, Listen to the Funeral March from Movement #3.  What music does this  
Movement 3 sound like?  (“Are You Sleeping?” in minor mode.)  Mahler was inspired  
“Funeral March” to write this movement from being affected sadly by the “Huntsman’s  
 Funeral Procession.”  In this procession, we see forest animals shedding  
 crocodile tears around the hearse of a hunter.  Why do you suppose  
 Mahler chose “Are You Sleeping?” to represent the faked sadness of the  
 animals? 

Gustav Mahler Have SS research some biographical information about Mahler and write a  
(1860-1911) short paragraph.  Who was Mahler?  What was his nationality?  When and  
 where was he born, and where did he live?  What kind of music did he  
 write?  In what musical era is his music?  How does his music relate to his  
 personal life?  How does his music relate to historical events during his  
 life?  Etc. 

Evaluation / Assessment: 

The T will observe the SS performances of the specific activities.  The SS will complete a written 
description of the music concepts used in the performance of “Are You Sleeping?” or Mahler:  
Symphony No. 1, Movement 3 using appropriate music vocabulary and terminology. 
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Name_________________________________________  Total Score________ 

“Are You Sleeping?” and Mahler Review 
Directions:  Complete 1 or 2 sentences describing how the following music elements were used in “Are 
You Sleeping?” and Mahler’s music.  Each description is graded on a five-point rubric scale: 

5 = Excellent 4 = Few inaccuracies 3 = Half and half 2 = Many inaccuracies 1 = All inaccurate 

1. Rhythm___________________________________________ 

________________________________________________________ 

2. Meter_____________________________________________ 

________________________________________________________ 

3. Melody ___________________________________________ 

________________________________________________________ 

4. Harmony__________________________________________ 

________________________________________________________ 

5. Tempo____________________________________________ 

________________________________________________________ 

6. Texture ___________________________________________ 

________________________________________________________ 

7. Mode_____________________________________________ 

________________________________________________________ 

8. Dynamics _________________________________________ 

________________________________________________________ 
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9. Articulation________________________________________ 

________________________________________________________ 

10. Timbre___________________________________________ 

________________________________________________________ 

11. Form ____________________________________________ 

________________________________________________________ 

12. Style ____________________________________________ 

________________________________________________________ 

13. Era______________________________________________ 

________________________________________________________ 

14. Composer(s) ______________________________________ 

________________________________________________________ 

15. Your Personal Opinion.  What did you like / dislike about 

this music?  Why?  (Please describe using musical reasons and music 

vocabulary words.)________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 
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Project #5 
Activities are presented as suggestions to serve as catalysts to “spark” more creative ideas from the T and SS in the process of 

teaching and learning. 

Primary Concepts: Rhythm, Melody, Harmony, and Tempo 

Enabling Behaviors: The SS will be able to listen, sing / chant, move, play / perform, create / 
improvise, read / notate, and describe / evaluate various music elements. 

Materials: Activities: 

Rhythm Discuss the rhythm patterns of the Refrain, and how they differ from the 
verses.  Sight-read the rhythms by clapping and chanting the rhythm 
syllables.  (See Books 1 and 1A:  Sequential Rhythm and Tonal Skills.) 

Melody Sing the Major cadence to establish tonality:  “Major rests on DO.”  Then 
sight-read the melody of the Refrain using tonal syllables.  Continue with 
the verses.  (See Books 1 and 1A:  Sequential Rhythm and Tonal Skills.) 
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“Agalina Hagalina” Teach SS to sing the song.  For “dramatic” fun, create paper props of the  
(Folk Song) items mentioned in each verse and “dress up” a SS as the song is sung. 

Verse 1: Tie together 7 pieces of thick yarn—3 yellow and 3 blue 
Verse 2: Staple a band of oak tag in a circle and attach many pipe cleaners 
Verse 3: Create an eye mask drawn like 2 eyes—1 red and 1 blue 
Verse 4: Create a large nose from 2 stiff pieces of oak tag, staple around 3 sides,  
 and place SS nose in the opening 
Verse 5: Cut out 2 large teeth and paste together in opposite directions, hang  
 around neck 
Verse 6: Hang an eraser from 1 ear, and a pencil from the other 
Verse 7: Hang a large ant from 1 elbow and a large fly from the other 
Verse 8: Hang a large bath tub and shower head on the SS back 
Verse 9: Draw and cut out your state, and paste on it 2 large bare foot prints 
Verse 10: Create a large truck out of 2 sheets of 24x36 oak tag, have 2 SS bump into  
 “Agalina” and fall on the floor 
 When singing Verse 10, have the SS fake crying at the fermata, then  
 immediately sing “And the man had to buy a new machine.” 
 (For most of the items, attach yarn to hang around the neck.) 

Resonator bells or Teach the Orff arrangement.  Have the SS master the parts one by one in  
Orff instruments the following order.  They must memorize singing the pitches with the  
 note letters for the entire arrangement before playing on any instruments.   
 Without exception, all Orff arrangements must be performed vocally in  
 their entirety before playing on any instruments. 

Teaching an Orff STEP 1:  Teach the BX first, one measure at a time, singing the note  
Arrangement  letters in rhythm:  “G—G—C-C-C-C—C” 
  “D—D—G-G-G-G—G” 
  Divide the class in 2, begin the BX part as an ostinato and sing 2x,  
  then add the melody 

 STEP 2:  Teach the AG, singing the note letters in rhythm—keep the  
  pitches on 1 level to keep in singing range: 
  “rest—rest—rest-A-A;  rest—rest—rest-G-G” 
  Divide the class in thirds, begin the BX part and sing 2x, begin the  
  AG and sing 2x, then add the melody 

 STEP 3a:  Teach the AX part in 2 steps, singing the note letters in rhythm,  
  one measure at a time:  “B-B-B—B—B—C—C—C” 
  “A-A-A—A—A—B—B—B” 
  Divide the class in fourths, practice the same entrances as before,  
  and after the AX 2x, add the melody 

 STEP 3b:  Add the last 2 sixteenth notes to each measure of the AX part,  
  singing the note letters in rhythm, one measure at a time: 
  “B-B-B—B—B—C—C—C—C-C” 
  “A-A-A—A—A—B—B—B—B-B” 
  Practice the same entrances as before 
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 STEP 4:  Teach the percussion part—the cabasa, chant the following in  
  rhythm:  “rest—CH—rest—CH—rest—CH—rest—CH—rest— 
  CH—rest—CH—rest—CH-CH” 
  Divide the class in 5 parts, practice the same order and length of  
  entrances as before, after the cabasa part 1x, add the melody 

 STEP 5:  Teach the tremolo parts for the BX and AX in Verse 10.  Tell SS  
  to notice the last half of Verse 10 uses the second half of the  
  previous ostinato parts.  Vocally perform all 10 verses and all  
  ostinato parts together.  Be sure every part stays on the beat and in  
  tune.  (Cabasa does not require intonation.) 

 STEP 6:  Transfer to the instruments by singing and playing together 1  
  part at a time in the same order as the above vocal procedure.  This  
  will be almost automatic because SS already have the parts  
  internalized; i.e., they can “audiate” them mentally (known as inner  
  hearing).  The only teaching that remains is to be sure SS are  
  playing on the correct bars on the instruments. 

Pedagogical Note In teaching an Orff arrangement, SS will be able to learn first and fastest  
 the rhythms and melodic ostinato patterns that are “natural” to the human  
 body.  Notice the BX rhythm is made of 4 beats, with beat 3 being the  
 most complex.  This is called the 3/4 point of complexity.  The body feels  
 the 3/4 point very naturally as in a short rhythm, or even in a melody or  
 section of music with the climax happening at the 3/4 point.  Most story  
 plots also have the climax happening at the 3/4 point. 

 If there are subdivisions past the 3/4 point, as in the last beat of the AX  
 part, then the rhythm becomes unnatural and more difficult to learn.  To  
 overcome this learning difficulty, first teach the natural, then add the extra,  
 as is done in STEPS 3a and 3b. 

 In putting together the performance of an Orff arrangement, the additive  
 method of beginning is the easiest.  Begin with an easy, fundamental beat  
 and harmony part, such as the BX.  The steady beat will keep together the  
 other subdivision parts, such as the AX.  Then the BX and AX parts  
 together establish the harmonic chordal sequence.  The AG part is called a  
 “color” part, which contains many rests.  Last, add the percussion part,  
 which is the cabasa.  The additive method also means that each part  
 performs its ostinato for 1 or 2 repetitions before the next part is added. 

 The more difficult way to begin is having all parts begin on the same beat  
 with a rhythmic preparation such as “One—Two—Everybody—Start,”  
 which is the exact rhythm of the BX part. 
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Evaluation / Assessment: 

The T will observe the SS performances of the specific activities.  The SS will complete a written 
description of the music concepts used in the performance of “Agalina Hagalina” using appropriate 
music vocabulary and terminology. 
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Name_________________________________________  Total Score________ 

“Agalina Hagalina” Review 
Directions:  Complete 1 or 2 sentences describing how the following music elements were used in 
“Agalina Hagalina."  Each description is graded on a five-point rubric scale: 

5 = Excellent 4 = Few inaccuracies 3 = Half and half 2 = Many inaccuracies 1 = All inaccurate 

1. Rhythm___________________________________________ 

________________________________________________________ 

2. Meter_____________________________________________ 

________________________________________________________ 

3. Melody ___________________________________________ 

________________________________________________________ 

4. Harmony__________________________________________ 

________________________________________________________ 

5. Tempo____________________________________________ 

________________________________________________________ 

6. Texture ___________________________________________ 

________________________________________________________ 

7. Mode_____________________________________________ 

________________________________________________________ 

8. Dynamics _________________________________________ 

________________________________________________________ 
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9. Articulation________________________________________ 

________________________________________________________ 

10. Timbre___________________________________________ 

________________________________________________________ 

11. Form ____________________________________________ 

________________________________________________________ 

12. Style ____________________________________________ 

________________________________________________________ 

13. Era______________________________________________ 

________________________________________________________ 

14. Composer(s) ______________________________________ 

________________________________________________________ 

15. Your Personal Opinion.  What did you like / dislike about 

this music?  Why?  (Please describe using musical reasons and music 

vocabulary words.)________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 
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Project #30 
Activities are presented as suggestions to serve as catalysts to “spark” more creative ideas from the T and SS in the process of 

teaching and learning. 

Primary Concepts: Rhythm and Style (Patriotism and Nationalism) 

Enabling Behaviors: The SS will be able to listen, sing / chant, move, play / perform, create / 
improvise, read / notate, and describe / evaluate various music elements. 

Materials: Activities: 

“The Melody Within” Using 6 foot metallic streamers, have SS move the melodic contour of the  
Metallic streamers phrases in this song with up and down motions.  Have SS move the  
 tension and release of the phrases with fast, slow, accelerando, and  
 ritardando movements. 

 At first for beginning movement, have SS stand in 1 place in a large circle  
 around a volunteer leader.  Whatever the leader does, they do.  This helps  
 SS develop beyond the self-conscious stage.  Allow different SS to take  
 turns being the volunteer leader. 

 When comfortable with this, have SS individually move around the room  
 on their own, each creating their own self-expressive movements. 

 (P.S.:  Durable metallic streamers on plastic wands can be purchased  
 inexpensively from “Oriental Trader.”) 

George M. Cohen: Teach this song.  When very familiar, add choreographed movements  
“Grand Old Flag” using 8 1/2 x 11 red, white, and blue metallic paper props to simulate the  
 U.S. flag. 
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Creating the flag props: For the blue and stars, #1-4, 10-13, and 19-22, glue stick silver metallic 
Blue and silver stars stars on blue metallic 8 1/2 x 11 sheets.  A five-pointed star can be created  
 with a little geometry.  Draw a circle with a compass.  Use a protractor to  
 mark off every 72o around the circle (360o / 5 points = 72o).  Use a ruler to  
 connect every other mark with a straight line.  The result will be a  
 perfectly spaced 5-pointed star.  Cut out 5 large stars for each blue sheet.   
 Make 12 sheets of these. 

Creating the flag props: For the red and white stripes, #5-9, 14-18, and 23-54, cut a 4 1/4 x 11 red  
Red and silver stripes metallic rectangle and glue stick onto the top half of an 8 1/2 x 11 metallic  
 silver paper.  Make 42 sheets of these. 

Choreographed routine SS begin by holding all papers horizontally at chest level, with colors  
 facing front.  Red stripes are at the top. 

 
STEP 1:  Horizontal and Wave Display: 

“You're a grand old flag, 
 

You're a high flying flag,” 
 

“And for—ev—er in peace 
 
 

May you wave.” 
 
 

STEP 2:  Right Diagonal Display: 
“You're the em—blem of 

 
 
 
 
 

STEP 3:  Left Diagonal Display: 
The land I love,” 

 
 
 
 
 
 

STEP 4:  Circle and Wave Display: 
“The home of the  

 
free and the  

 
brave.” 

 
Row 1, #1-9, raise and lower papers on grand 
Row 2, #10-18, raise and lower papers on flag 
Row 3, #19-27, raise and lower papers on high 
Row 4, #28-36, raise and lower papers on flag 
Row 5, #37-45, raise and lower papers on ev 
Row 6, #46-54, raise and lower papers on peace 
 
All rows raise papers and ripple them on wave, 
Lower papers at the end of the long note. 
 
 
On em, #1-5, 10-13, 19-21, 28-29, and 37, raise 

and lower papers 
On blem, #6-9, 14-17, 22-25, 30-34, 38-41, and 

46-49, raise and lower papers 
On of, #18, 26-27, 34-36, 42-45, and 50-54, raise 

and lower papers 
 
On land, #5-9, 15-18, 25-27, 35-36, and 45, raise 

and lower papers 
On I, #1-4, 11-14, 21-24, 31-34, 41-44, and 51-

54, raise and lower papers 
On love, #10, 19-20, 28-30, 37-40, and 46-50, 

raise and lower papers 
 
 
On home of the, all make a clockwise (CW) 

circle 
On free and the, all make a clockwise (CW) 

circle 
On brave, all ripple their papers and lower them 

at the end of the long note 
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Adaptations For smaller groups of SS, delete the 2 extreme left columns and the 2  
 extreme right columns, which totals 30 instead of 54.  Keep the same  
 configurations for the choreographed steps, minus the applicable numbers. 

Evaluation / Assessment: 

The T will observe the SS performances of the specific activities.  The SS will complete a written 
description of the music concepts used in the performance of “Grand Old Flag” and the choreography 
for “The Melody Within” using appropriate music vocabulary and terminology. 

STEP 5:  (Same as Step 1): 
“Every heart beats true 

 
 

'Neath the (Under) red white and blue,” 
 
 

“Where there's never a boast  
 
 

Or brag.” 
 
 

STEP 6:  (Same as Step 2): 
“But should auld       acquaintance  

 
 
 
 
 

STEP 7:  (Same as Step 3): 
Be       forgot,” 

 
 
 
 
 

STEP 8:  (Same as Step 4): 
“Keep your eye on the 

grand old  
flag.” 

 
 

(Repeat the song.) 

 
Row 1 on heart raise and lower papers 
Row 2 on true raise and lower papers 
 
Row 3 on red raise and lower papers 
Row 4 on blue raise and lower papers 
 
Row 5 on nev raise and lower papers 
Row 6 on boast raise and lower papers 
 
All rows ripple wave on brag and lower papers 
at the end of the long note 
 
 
On auld, #1-5, 10-13, 19-21, 28-29, and 37, raise 

and lower papers 
On       , #6-9, 14-17, 22-25, 30-34, 38-41, and 

46-49, raise and lower papers 
On quaint, #18, 26-27, 34-36, 42-45, and 50-54, 

raise and lower papers 
 
On Be, #5-9, 15-18, 25-27, 35-36, and 45, raise 

and lower papers 
On       , #1-4, 11-14, 21-24, 31-34, 41-44, and 

51-54, raise and lower papers 
On got, #10, 19-20, 28-30, 37-40, and 46-50, 

raise and lower papers 
 
On eye on the, all make a clockwise (CW) circle 
On grand old, all make a clockwise (CW) circle 
On flag, all ripple their papers and lower them at 

the end of the long note 
 
(Repeat the song.) 
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Name_________________________________________  Total Score________ 

“Grand Old Flag” and Choreography Review 
Directions:  Complete 1 or 2 sentences describing how the following music elements were used in 
“Grand Old Flag” and the choreography for “The Melody Within.”  Each description is graded on a five-
point rubric scale: 

5 = Excellent 4 = Few inaccuracies 3 = Half and half 2 = Many inaccuracies 1 = All inaccurate 

1. Rhythm___________________________________________ 

________________________________________________________ 

2. Meter_____________________________________________ 

________________________________________________________ 

3. Melody ___________________________________________ 

________________________________________________________ 

4. Harmony__________________________________________ 

________________________________________________________ 

5. Tempo____________________________________________ 

________________________________________________________ 

6. Texture ___________________________________________ 

________________________________________________________ 

7. Mode_____________________________________________ 

________________________________________________________ 

8. Dynamics _________________________________________ 

________________________________________________________ 
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9. Articulation________________________________________ 

________________________________________________________ 

10. Timbre___________________________________________ 

________________________________________________________ 

11. Form ____________________________________________ 

________________________________________________________ 

12. Style ____________________________________________ 

________________________________________________________ 

13. Era______________________________________________ 

________________________________________________________ 

14. Composer(s) ______________________________________ 

________________________________________________________ 

15. Your Personal Opinion.  What did you like / dislike about 

this music?  Why?  (Please describe using musical reasons and music 

vocabulary words.)________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 
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